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The effectiveness of a program based on Montessori activities to reduce the 

severity of social and emotional behavior difficulties and develop decision-

making skills among kindergarten children with learning difficulties. 

 summary: 

   The study aimed to prepare a program based on Montessori activities to reduce 

the severity of difficulties in social and emotional behavior and its impact on 

developing decision-making skills among kindergarten children with learning 

difficulties. The study relied on the quasi-experimental approach, which is based 

on one group with pre-, post- and follow-up measurement. The study sample 

consisted of (30 (Male and female) kindergarten children with learning difficulties, 

aged from (5-6) years. The study tools included the drawing scale (prepared by 

Goodenough Harris) to measure children’s intelligence (Arabized by Fouad Abu 

Hatab, 1979), and a battery of difficulties tests. Developmental development of 

kindergarten children as indicators of learning difficulties (prepared by Adel 

Abdullah, 2006), measure of social and emotional difficulties for kindergarten 

children with learning difficulties (prepared by the researcher), A measure of 

decision-making skills for kindergarten children with learning difficulties 

(prepared by the researcher). The results of the study concluded that there are 

statistically significant differences between the average ranks of the children of the 

study group in the pre- and post-measurements in difficulties in social and 

emotional behavior among the study sample in favor of the pre-measurement. 

There are also differences There is a statistical significance between the average 

ranks of the study group’s children’s scores in the pre- and post-measurements in 

the decision-making skills of the study sample in favor of the post-measurement, 

and there is a significant correlational relationship between the difficulties of social 

and emotional behavior and the decision-making skills of kindergarten children 

with learning difficulties. There are no statistically significant differences between 

the average ranks of the scores of the children of the study group in the post and 

follow-up measurements in social and emotional behavior difficulties, and there 

are no statistically significant differences between the average ranks of the scores 

of the children of the study group in the post and follow-up measurements in 

decision-making skills. 

key words: 
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